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Theoretical framework
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Research Question

* How do axes of difference (race, sex, class,
special education needs) impact on
postsecondary transitions of youth?



Data from Toronto, Canada

e Constructed from various sources:

— Survey of all Toronto secondary school students
(2006)

— 2006 Toronto student Census

— Administrative data from the school board
— College and university application centers
— Neighbourhood census information (2001)
— N=approximately 17,000
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Race/region of origin in our sample
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Within Group Proportions of Students with Special Education Needs
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The data revealed

67% of students with special education needs are
MALE

Black students are more likely to be identified
with special education needs

Students with special education needs more likely
to be in APPLIED courses

Having a special education need decreases the
kelihood of going to university

Having a special education need increases the
ikelihood of going to college
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Interactions
(technical stuff)
* Many interesting findings in the social

sciences involve “interaction” effects, also
known as “moderator” or “‘synergistic” effects

S0, 04T 0o

 Two variables have an interaction effect on a
dependent variable if the relationship of
either independent variable with the
dependent variable changes across values of
the other independent variable.
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Next research Question

e How do race, sex, and class influence the
transition to postsecondary education in
Toronto and Chicago?
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Chicago and Toronto

Chicago Public Schools (CPS) oversees 681 schools, serving
400,000 students.

Toronto District School Board (TDSB) oversees around 600
schools serving 250,000 students

City of Chicago population 2,707,120 (2011 Census)
City of Toronto population 2,791,140 (2011 Census)
Chicago 65% percent for the 2012—-2013 school year
Toronto’s comparable graduation rate was 66%



Data

* Chicago: 2006 CPS archive data

— -Chicago Public Schools (CPS) that contains complete
administrative records for all students (since 1992),
including high school course transcripts; school
enrollment history, transfer, and dropout data; and
elementary and high school achievement test scores.

— The CPS data has been linked to the National Student
Clearinghouse data that allows for tracking students
to their postsecondary enrollment and graduation.



Variable comparisons

M Toronto = Chicago
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Toronto N=13,652 Chicago N=16,364
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Two-year College Enrollments (as % of race
and sex sub-group)
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The different effect of SEN on two-year college enroliments
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Summary

* All things considered, Black students more likely
to go to four-year college in Chicago

e Sex differentially effects the probability of four-
yvear college depending on race (less pronounced
for Blacks and Latinos compared to Whites)

* 2-year colleges serve different purposes in
Toronto and Chicago

— Serve students with special education needs more in
Toronto

— Students with special ed needs disproportionately
racialized/male/poor



Context

. Over half of all eligible white students go to
private school in Chicago

. Chicago Public Schools phased out “tracking’
about a decade ago

. Blacks in Chicago are African American, third
generation or higher; in Toronto 1%t and 2"
generation Caribbean or African.

. Discourse on, measurement of race — largely
absent in Canada
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Context continued

5. Historically Black Colleges and Universities in
the US (no such tradition in Canada)

6. Absence of mentoring/targeted programs at
racialized youth in Toronto



Recent London findings (still to be
fleshed out)
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Next question...

So did things get better or worse in 20117
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Average Grade 11/12 marks
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College confirmations, 2006 and 2011
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Main findings

* Black students ended up being more likely
than white students to confirm university in

2011.

e Southeast Asian students, however, went from
being more likely to confirm university than
Whites in 2006 to being no different from
Whites in 2011.



Summary

* When we look at the different predictors of
post-secondary, Black students are way less
likely to have what is required to go

1. lower grades
2. higher rates of special education needs
3. Less likely to be in academic streams

This has not changed between 2006 and 2011.
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WHY?

Things are getting better? (Policies are
working!)




Note: Excerpt from policy analysis by Robson, Anisef, Newton and
Tecle, 2015)

Figure 8: Search Criteria Terms from all Three Sources (EDU, MTCU, and TDSB) by
Year
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Next

steps

2011 comparison of Toronto and Chicago

Bringing London and New York into the mix

Looking at the idea of

Looking at the idea of
Ontario (elite vs non-e

PSE completion
PSE “selectivity” in

ite)
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